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CONTENT AKALYSIS SCHEDULE
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Jesearch Assistant ny

t 0.1Prcject Ho.

M. Short..

o.z" aize of Project

F.0. Box DE
0.3 Address of Project

VERIFIED BY PRoTecr

Date 2/72

Plan for Implementing a Bilingual Education Frrogram

Kolehon Handikike

i-early childhoog ‘Pre X - K
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
L-teachers

_ Agana, Guam 96910
B 0.4 . —em e
. 30
.05 STATE 0e5 e,
1-Alaska 11-Louisiana 21-0lahome
2-Arizona 12-iiaine 22-0Oregon
. 3.California 13-liassachusetts 23-Pennsylvania
4~Cclorado 14~itichigan 24~_hode Island
5~-Connecticut 15-iiontana 25-Texas B
6-Florida 16-New Hampshire 26-Utah
T-Guarn: 17-Hevw Jersey 27-Veinont
8-Idz=ho 18-Hew iiexico 20~ilashington
C«Illinois 16-Feu Yorlk 20-igconsin
10-Indiana 20-0Ohio @Cther (specify)
— Guanm
1.0 PLROJECT HISTONY, FUNDING AND SCOPZ
1.1 Year Project began under Title VII: o7
see ... gy = 1965 1.1 __.
Project m
No.
2.0 FUNDING (1iar” all that apply)
2.1 1-Any P_IC. funding of BILINGUAL progran, if Title 21 _0_
VII continues or expands that program
O-no prior fundinz mentioned
2.2 Year prior funding began 2.2 __NA
2.3 Prior bilingual program .ano])ved 2.2 __NA |
1-early childhood @T e & +
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
C-not specified
2.4 Source of prior bilingual program runding: 2., . NA
i=local L-university
2-state 5-federal (specify) . .
3-foundation b-other (specify) __ . . . ___
2. SC‘BZOHCURRE}‘T funding of progm.( s); if cooperating 2.5 &
with Title VII progrem :
0-no concurrent funding iaentioned
2.6 Concurrent program cooperating with Title VII involves: 2.6 __NA
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0.3 address of Project

- mea . -

Agena, Guam 96910

0.4 R —
.05 STATZ

1-Alasisa 11~Louisiana 21-0l1lahcn
2-Arizona 12-ilaine 22-Cregon
3-California ~ 13-Massachusetts 23-Pemnsylvania
4~Colorado 14~ilichigan 24~_hode Island

i 5-Connecticut 15-{ontana 25-Texas

| 6-Florida 16-New Harpshire 26-Utah

{ 7-Guar: 17-lew Jersey 27-Veiriont
8-Idzho 18-Hew liexico 28-ilashington

.CeIllinois 15-Ney Yori 29-Wisconsin

10-Indiana 20-Ohio (3CY0ther (specify)

_ Guam
1.0 PiOJZCT HISTO.Y, FUNDING AND SCOPZ
1.1 Year Project began under Title VII:

s

“* see g7~ 1965

, oject  Cgr - 110)
. ‘ E] Iqoc 1. - &7

2.0 FUNDING (ifark all that apyly)
2.1 1-Any P.IC.. funding of BILINGUAL program, if Title
. VII continues or expands that program
F 0-no prior funding mentioned

2.2 Year nrior fuading began

2.3 Prior bilingual program involved:
1-early childhood (PTe 4 + ¥
2-elementary students (grades 1-6)
3-cecondary students (grades 7-12)
O-not specified

2.4 Source of prior bilingual program funding:

i-local © 4~university .
2-state 5-federal (specify) _ . _ .. . _
3-foundation 6-other (specify) __ . .

- 2.5@0IICURREEI'I funding of prograii(s), if cooperating
with “iil2 VII progrem
O-no concurrent funding szentioned

2.5 Concorrent program cooperating with Title VII involves:
i-early childhooa (Pre X - X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4~teachers
O-not specified

2.7 Source of coneurrent funding, if cooperating with Title VII

HTOZTam: s

local @ederal (specify) Title III
2-state 5-other (specify)
3-university S-found  anoy ~uvteri

- et e -
——

] 2,8 Total Title VII grant (first year only)

2, Total funés for concurrent prograu:(s) coope:iting with
Title VII (7ir<t 1ere)
3.0 @Ii‘ a UNIVZSITY is woffl:ing wvith tine Title VII progra,

ify vhich:
o_:i;igl waic - -University.of Guam (teacher training)
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4 0 SCOPE of P.OJICT

4.1 Numbers of school: involved in Title VII 9; ofran: Ll . __ 2.
* 1-one 4-four ) O-not s-)eclféed
@>tvo 5-five P, p.12
3-three 6-other (0= Proposal gor givet year)
4.2 Totzl mmber of students in >rograu A.First year 4.2 A 100
) E.Second year 5 18']
C.Third year C, _=_.

4.3 Grade level of students in progran; mumber of classes per
rade and total mmber of students by grouped grade levels
by second year)

Number of Mumber of
Grade Classes__. Grade Classes._ ..

$-PreSchool .. _. c--grade 7 . .. __ ...
@(ndctn 4 S-grade 8 .. .. ...

SK - 10Q T0TAL 3G, ‘students PS and ! C-grade ¥ . .....__,.
. B __.._TOTAL students gr. 7-S

@c:;rade 1 ...-11".;...,- - 10-grade 10 _ .. _....

2-grade 2 N 11-grade 11 , _ __.

3-grade 3 e, 12-grade 12

L—-grade 4 : ¢ ____. . TOTAL students gr. 10-12
5-grade 5 ‘ -

6...grade 6 Cont. 15.'377 Sec. D

_.87 . ToTAL students gr. 1-6 = .
Continuahion document

Lod @All classes graded T beb L.
~All classes ungraded
3-5one classes ungraded
If ungraded, specify ages or grades groupec together: ___ . ___ ... ... .. .....
5.0 P2OCESS VA-IABLES - STUDENTS (bOC;@llﬂghlStlc) in experimental program -
5.1 Students_ Deorinaht. and-iativéifnguage interaction and
cultural affiliation (Inda.cate_nm.lbe of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

- % Hon-Inglish Dowiué;nltﬁ " Endish Dominant; 5.0 Ho. .
1, Total 1.0 Dcm - I1.E-Dom ~ NEIT
Non-English Lt ' 'ONE 2an 10158 .85
Hother Tonzue __ l 158 i 29 o gk T
| Chamorro domin. Guamanians ! I don 29 15
- Aiaiehrunaib bl . R . PR NE_T 111 cas
2. Total II, Z-Dom - mp . DB .
EngliSh . . .
iiother-Tongue 2 Yom e ems
U B ¥y e
I ‘iotal ifon~-inglis II %otal Dnglish votal S-Dem 29, 13
Dominant: ..1.5.8 = Dopinant:, 29 = = II= IL+ .
. 85% 15%




e s U eve SLL L, il DAoLl U SISO o=y
grade and total nuaber of students by grouped grade levels '
(by second yeer)
Nunmber of Humber of
Grade Classes _ Grage Classes__.
S-PreSchool _ . _. T-grade 7 e
@Kndgtn L S-prade 8
SK _10Q_TOTAL HC. students PS and X .G-grade v ... _.__...
1 TOTAL students gr. 7- ]
krede 1 R 10-grade 10 . . _ . ...
2-grade'2 .. ... . 11-grade 11 .
3-grade 3 e, 12-grade 12 . __.
L-grade 4 e C _.._.. TCTAL students gr. 10-12
5-grade 5
6-grade 6 ' Cont. p.3 Séc. D

A __8] . TOTAL students gr 1-6 = _
Conhinuation documertt

4.4 (1911 classes graded hob L
-All classes ungraded
3-Sone classes ungraded
If ungraded, specify ages or grades grouped together: .. . . . . ... ... ....
5.0 P2OCESS VAIABLES - STUDENTS (Sociolinguistic) in experimental progréem
5.1 Students Dominant and ilative language interaction anc
cultural affiliation (Indicate nuber of students in each
category and specify cultural affiliation in box)
(Circle .any information which is inferred and write INF.)

-

* Hon-Eng1isl Dorinant, 1% English Dominant 5.0

i
1. Total HeD Do - E. T II.2-Dom ~ NEIT
Non-Inglish .I H-2 Dom : ) : ' RU R 15§ .85
lother Tonwue _ 1 158 i 29 PR
| chamorro domin. . | Guemanians | Edom .. | 22 12,
English “
liother-Tongue . —Hon --
T | Bx e
I Total 'ﬂon-En{,fliBSh II Yotel Bngliglé votal -dom 29, 15
Doninant: | 158 = Doizinant: 22 =  II= IL -+ II
T g5, 159 e
. . P. p.9 See XEROL Hb
Fon-pud el Bt (717000 T g B
i H-X Dom  N-EMT E~Dom - HeiIT
- . !
NHon-English * Bxamnle: a native Spanish spealier| Ixanple: a native Spanish

iother- Tongue ! who uses Spanish in mogt contacts
15 ¢3 "
t though he may !mow Lnglish
Pt reeeriegresces e e
i Nel Do = il

",

;‘:.xanple: (vare) a native .nglish
| spealzing Puerto ‘ican child,
“born in Hew Yorl. vho returns

to Pu.ric "ico and necoes
:Spanish dominant

H

English
liother Tongue

spealter vho uses Spanish only in
faniliar contacts, and Inglish

:P'I"Om - 2.0

Tzarmles: ) )a native E.speaking
acculturated American who may
or .4y not now a second lang.
2)a native E. spealiing
iiexican-Anerican child who has a
niniwal receptive !mowledge of
Spanish, but has a Latin culture
affiliation




—-— . L 1

- pege 3
5.2 Cultural or Ethnic identification-of target students in progran
by number end & of each:
—
Indigenous imericans: ihaber Per Ceat of if inferred,
Total Students check (/)
A1 Havajo M. S .
42 Cherolee A2 .. e P e Y
A5 Other (specllfv) K3 . % — ..
A TOTAL No. of luericar Indian & ____. L5 .

B1 ilexican-American B1,. _... . _,_f«; e
B2 Puerto-.ican B2 ... a0 e
B3 Cuban B3 ._.... ..., o e .
B4 Other Spanish-fnerican .
(soecify) Bh ..... e U
B TCTAL Ko. of Spanish- 3 ... 5 ‘emnn
speaking Acericans
C Portuguese-/merican C ... L8 s
D Franco-American D __. ... b e
- ¥ Chinese-American F__ ... 5 e
G =si:dno G ____... .. B
H lussian | Y
.J Other Guamanians J 187, 100 % X Cont. p.2
Sec L
I TOTAL number of H-FEIT target i
students A87... Q0. 5% .

5.3 EDthnic identity of English nmother tongue students other than target
population, if specified; by number and per cent.

R 2 N U
NS
B2 e L2 .. .. p

IT TCTAL number of ZIT students
other than target population

5.4 Students' native language or mother tongue if DIFFIL.GENT

fron dominant language 5ol .
(specify) .

Douinant language Different Native Language lunber, Per Q.ep.t

1-English ...Chamorro .. .. .... .. & .

2=-Spanish

B I T R S I I I R .o D N

5.5 Students' Doninant Language and Extent of Bilingualisn

Doninant language ! Muber of uonolmgaﬂ funber of students Bilingual
of students in program ' Students | to any extent
uber ¢ not _ To. 73, not only listening speal:ing
spec. , sspec.j comprehension rability
ilo. % Mo, %

T 29. English 25 .. e
A

American




B1 lLexican-Anerican 31 P

B2 Puerto-.lican 82, B e
B3 Cuban _ B3 ....... ... T
B4 Cther Spanish-Anerican .

(S‘oecii‘y) B -

B TCTAL lio. of Spanish- B . s

speal:ing Auzericans
¢ Portuguese-fnerican C ... .. 5 e
D TFranco-American D __.... e cea
F Chinese-American F ... T
G Zsliinmo G _.... ... o .
H lussian oo .. e e
J GOther Guamanians J .187. 2100, % . .. X __Cont. v.2

Sec L
I TOTAL number of N-EIT target

g':udents 187. .. Q0. . » X

5.3 Cthnic identity of English motler tongue students cther than target
population, if specified; by number and per cent.

Ry ) NPT Y
NS - - .
B L2, .. e B s
II TCTAL mumber of &IT students
other than target population . -
5.4 Students' native language or mother tongue if DIFFE.ENT
fron dominant language 5.1 . ...
) (specify)
Douinant language Different Native Language Hunber Per Cent
1-English ._.Ghamorro | ... AR (L
2-Spanish e, e S
5.5 Students' Doninant Lanjuege and Extent of Bilingualian:
Doninant language ! Muber of lionoling ilumber of students Bilingual
of students in progranm,’ Students ! to any extant
Faber ) not 1io. 73' not .only listening:speal:ing
spec. , spec., comprehension :ability
Vilo, g ‘lo. &

Z 29 English 25 ..
A Aperican I

Indian  _

Al_“__ llavajo !

A2 Cherolkee |

- e - e

o~ .

o0 e c -
QB.,.-.- o . ere @ cam P

.. Keresan . . . T T
A7 Other (spec.) .. . e LT i~
C ..,.. Portuguese .. . .. e T O
D .... French )
F ... Chinese .
G __... Eskimo
H ___ .wussian e AU S L .
J 158 . Cther (spec.)85 . . L ‘ o B

ther (gne . e

Steteside
Filipino i
see question 5,0

W
n
o
=
(o)
(@]
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5.6

cecruitiment of Students:

0 < not specified

1 - Znglish flothe: lengue and Fon Inglish ilother Tongue
Students are vecuired to participateiin the bilingual progran
2 = Cnly N-HIT are recuired to take progran, AT's participation

is voluntary

3 = Both BT end I-ET participation is voluntary

selected

5.7 Proportion of EiT pupils in project area:

.
o\

w

5.10 Sueio-econoncmic -status of LT »erticipating studenté

5.11

n.s~ not specified on the chart

Community Characteristics (marl: ally that apply)

0 not specified

1 inner city-ghetto

2 = major city

3 -~ small city, town or suburb
5

L = surel (fewer)than 2500) 100%

-

other (specify

(indicate specific percent of low SZS)-

B. Average family income, if wentioned

n.s. .not specified

Socio~economic status of N~RT jrarticinating students

see ferox P. v.4b

20%

-1 O

see Chart C

5.8 4 .

509 ‘\.. __23%__~
See Xerox P. p.9
. _NS._.. .

—_—

5.10 . Q%._.

(indicate specific percent of low SEC on the blank)

n.a. -not applicable (no HIT)
00 +=not specifiad

Proportion of migrant students in project

(Indicate specific nercent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUXVEY

511 ___Q%...

-(not as detailed as a soclo-survey--Jjust 1anguag<-‘> ) "I 1

6.1 Project states that a eeeielinguistic swrvey: pP
II for
2 grown

6.2 1If a sociolinguistic survey was or will be made, P, p.lO

6.3 Langu-ne douinance of N-IIT groups (chec::
vill be determined by the extent each language is used in diffevent dou

J.est did not include
MC’L these phases

DOAINS

» 4 commmnity

I for
HelT group
1 was nade .S . S
2 wil). be made e
o not mentioned

.......

mari all groups included:

I N-EMT IT @7
1 2crents .
2 children S &
3 -teachers ceeee

5 onhers

(soecify)

e s am——

o

through various neens of communication.

CRamovrro —Ena\\' sk Idb'v%-% ant
Test wiw b adm(v‘.iS“‘er&d’
to o\l Guamanian chi\dreen.

1)

6,21 _2.:.,
ITI . ..2....

A_parcnts, B X children, C  teachers)
ains

e.z. specify extent cescriptively: never, sometimes, alvays 6.3 A . .- .
B ....9. ...
USE HOL~SKGLISH LANG. USE THIGLISH C.emen
CISTENING, PG, e i TTTich Lrstiirhio] SPRATG, L mhprie i armie !

ey




test did not include 5;‘9
v

« I [VAVAH NP e ¥ alQ s A -— \s [y PRI € 3 W ddcd T e e s

C - not specified
1 ~ immer city-ghetto
2 * major city
3 = small city, town or suburb
4 = 1urel (fewer than 2500) 100%
5 other (specify)
5.6 A. Socio-economic status of N-R.T particinating students 5.5 A, 23%. ..
_ (indicate specific percent of lov S2S) See Xerox P. D.9
B, Average family income, if wentioned 5. _N8 ...
n.s. _not specified .
5.10" Socio-econoncmic status of iIIT darticipating students 5.10 ... .0%...

(indicate specific percent of low SES on the blan':) .
n.a. - not applicable (no HiT) :
- ut specified

5.11 rropertion of migrant students in project 5.11 _M__Q%__N
(Indicate specific vewcent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUNVEY
not as detailed as a soclo-survey--just lamuage>

6.1 Project states that a eeedelinguistic survey: 511 . _1
R J I fOI‘ J.I fo W {\ *
™ U= group T gouwn Chamovro- tna\\s -dovnm\ non
1 was nade X X Test Wil bed administere! ,
2 will be made T to al\ Guamanian children.

o not mentioned _ .. .. ...
6.2 If a sociolinguistic survey was or mll be nade, P. p.lO 6,21  _2 ..
mari all groups .anlmed I . 2....
I N-EMT 1T @i ’
1 >crents vean
2 chaildren X ..
3 teachers
4 coirmnity
5 others

S':'ecif)})

6 3 langu-ge dourinance of H-ZiT groups (chec: A__parcnts, B X children, C  teachers)
will be determined by the extent each language Is used in different donains
‘uhrougn various neans of cormunication,

e.g. specify extent descriptively: never, sometmes, alvays 6.3 & ...

- m——— ———————. o

ot ot mm— L

all these phases USi HCL~ZHGLISH LAIG. USE TIGLISH e

PR AT

* e d

EKC pAw  from homes

wll Toxt Provided by ERIC

wole I

DGAINS: LISTENIﬂu 3] ""’ING et .DIAIG WLITIHu* LISTLT:IIIG SP:..AnINu _“Eu:ADI_I\I_Q i ._I. 'I_I_'

1 Hone el . ‘

350h°°l N e e e e

‘550<=1a1121r1’r e e e —— ‘ 4. -

5 He:.fhbou.ood' e e e e e U

7 £iln-TV-radid : cee . e

8uafazinesnem:......-........... S SR
(specify) ‘

on Lang. Test see 5,6, 6.1

w5 s T e abe e s T T me e - 4—-....‘.-- -n 6o o e e

‘rdicote oveY

'R'ecen-{' studies CThomas , YA70 ~ Doe record$
<y S‘(’em cormg

where Enﬂsish v ok the T2 dom tnan €

language - This e presents  app cotimately 50 % of +he Jotal f’épuhﬂa?




Meatsurement Instruments

pua,

The following instruments will be developed or appropriately adopted for-
use with Guamanian children. .

Frostig, Marairne, Phyllis Maslow, D. Welty Lefever and Joha R.B.
Whittlesey. Developmental Test of Visual Perception. Consulting
Psychologists Press. Palo Alto, California. 19€3

Kirk, Samuel A., Jzmes M. McCarthy and Winifred D. Kirk, Illinois
Test of Psycﬁn14ngu-~txu Apilities. University of Illinois, Urbana,
Illinois. Reviccd £1itico, 1963,

Peckens, Russell G. Drawing-of-a-Man Scale for Guan. University
of Guam, ,Agana, Cusm. 1370.

Thomas, Carol. Pyimasy Langiage Test. (Chamorro Form; English
Form.) Territory Department of Education. Agana, Cuam. 1970.

Wechsler, David. Wechsler Preschool and Primary Scale of Intelligence.
The Psychological Corporation. New York, MN.Y. 1967.

"Chamorro Language Test' ro be developed.

Data Collection Proceduyes LA .

-

The Primarx Language_est (see akuve) will be used to select participants
for both the control and experxmental groups. The PLT is a validated test
developed on Guam and Island-wide base line data will be available Junme 5,
1970. The test measures language receptive ‘skills through an active res-
ponse. The English~Chamorro forms are parallel and both forms are cul-
turally independent.

Parents and the potential kindergarten enrolleces in the target schools
will be interviewed by the Prcject Director iF August, 1970. The PLT will
be used to establizh language dominance and eligibility for the program.
The data from this test will also be usad to establish equivalence of the
experimental and control groups in the event that true rzndom selection is
not possible.

Gueﬁ*-t‘on B- "*

Lan e Dommarte
Determination of ueq (Revised Page No. 38)

Pro P oS al
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Participation of English-Spcaking Children and Chijdren IN nprofit Private
Schools

Participation in this pilot program will be on a voluntary basis. 0t the 100
Guamanian children selected to participate in the program, Chamerro uill be

the dominanc language of 85 children, and English will be the dom nant language
of 15 children. The dominat language will be determined using the Chamorro-
English Dominant Language T.st administered to all native Guamanian children.
This is in proportion to the nunber of such children in these two target areas.
Children from the lower economic Sroup will be taken on a first choice basis
and then others if room permits.

The nonprofit private schools in the two target areas do not have kindergarten
clagses. All children of kindergzrten age will sttend the public schools. One
teacher will be recruited from the private school staff to participate in the
inservice training in preparation for the second year of the program when it
will be a part of the first year curriculum.

; ~

(lgggﬁisll’aaﬂ ¥o. 10)
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On the basis of thes
and 15 Guamaninans w

the experimental program,
Chamorro Dominant 1,

Evidence That Educational 1

Additional data on the 1lin
to the opaning of school.
Parents and informally test
the instrumenc used for this
Elementary 7TLSOL Progran,

e analysesg,85 children whose 1
hose language dominance ig Engli

“ssessed using the Englich«
anguase Test,

guistic com
Community toordinator:

petence of ch,ldven will 1. «.thered prior

> NIl visit homcs vo interview 1
the comprebcnsion of borh En,lish and Chamnsre;

Purpose will be a game boayd designed for the

dnguage dominuige. ig Chamorro

sh will pe seleeted for
Language ability will pe

2eds Are Not being M

The Remedial Reading Project

helping children in the interm
achievement, 1t is

remedial realing
grades,

rienced backgrou

Although

the intent of tte bilingual
Students vy giv

nd for early achicvement,
and also capitalize on the childr

en's own language ag a basis for developing
, their conceptualization skills, )

Programs of teaching
the findings reported i

education exists on Gua
in this Proposal is a p

en effective,
n Table I (Facts) demongtrate that a»

m. Research suggests that the biling
ossible solutio

et Satisfact01i1y

» ESEA, Title 1 (1968-

1970) has been effective in
ediate grades who

are below grade level in reading

approach to reduce the number of
ing them a more solid foundation in the primary

the sccond language and to Provide a more eXpee

This program will keep these facets

English as a gocone language have be

Problem in bilingu:.!

ual approach defined
n to the problem,

LEA Enrollment
in Target Schools

S }
TABLE III ) ) : :

Total Number from

*Percent from
Families with Lesg

Families wiih |
than $2 00n Less thanf$3,$§§
AGAT 896 268 297
TORRES 347 117 3L
PRICE 1,224 331 27%
TOTAL CUAM 21,753 2,945 " 15%

*Figures should
Guam, Data for

[N
Loty

be considered ip r-1
all schools is Prese

ation to the large ave~age family size on

nied in Appendix E,

Cro oSal
(Revised Page No, %
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6.4 If not included in survey, how was student's language dominance 6.4 I_2
4 determined? 1 1I II_2

He@iT T |

1-inferred by use of surnane - e —
2-established by formal testing of students X Lk
3-assessed by informal means (specify how) _
4-not mentioned )

see p. Ha o C

6.5 Sociolinguistic Survey includes: (check all that apply) 6,555

An analysis to deternmine if an interlanguage 2x.sts

in the commmity, (e.g., a mixture of two 1t iguages

which serves as a single system of comunicazioa for

a group of people).

1-yes

O-no .

Attitudes toward maintenance or shift: )
6.6 H~-HIT ‘parénts' attitudes toward maintenance of chi'd's 6.6_____ks

' N~ZIT in particular domains of use or complete shift

to English

1=yes

0-no

. ’ NS

6.7 HIT parents' attitudes toward their children's learning 6.7 ________

of the N-RIT language

1-yes

O-no

. NS |

6.8 Children's own attitudes regarding the second language 6.8_

they are learning and the speakers of that language

1-yes .

O-no '

. . 3

6.9 If not included in survey how were parental and/or 6.9

conmunity attitudes toward N-ZiT maintenance

determ.ned?

1-will not be assessed-
2-will be assessed, method not specified
3~has been or will be assessed by method other than
sociolinguistic survey (specify how)...c.ommmii.y. -aldes.interieved & dis-
cussed goals of p- n
voluntary admissio.. . program

6.10 1-After sociolinguistic survey is made, how does it influence 6.10___ 1 _
program? (specify) (e.g. transfer or naintensnce instructional
prograns) selection of students for project
O-not mentioned theough  Craaprro~ English Domnant Test
7.0 STAFF SELECTION '

7.1 Linguistic background of project teachers, by muiber in each categoryi(lst year)
(indicate non-English language in each box)

all are
native .. Languaga dominance not specified (if any information is not
Cham¥rro .. Hother tongue not specified specified, cross out that
speakers not specified whether monolingual or bilingual heading and complete the
Final Bval, rest of the chart)
July, 71, p.17

A-lfonolinmu 3-B4lingual 741 o

I ¥ E Dom.

O



a group of people).
1-yes
O-no

Attitudes toward maintenance or shift:
. KNS

P

6.6 U-EIT parents' attitudes toward maintenance of child's 6.5
N~giT in particular domains of use or comnlete shift
to English
1=yes
O-no

0.7 HIT parents' attitudes toward their children's learning 6.7 NS —
of the N-ZIT lansuage
1-yes
O-no

6.8 Children's own attitudes regarding the second language 6.8_. .
they are learning and the speakers of that language
T=yes
O-no -

3 3

¢ 6.9 If not included in survey hov were parental and/or 6.5
comunity attitudes toward K-EiT maintenance
determined? .

1-~will not be assessed
o~ 2-will bBe assessed; method not specified
3-has been or vwill be assessed by method cther than
- sociolinguistic survey (specify how)___community aides interviewed & dis- -
cussed goals of program
voluntary admission to program

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 __ 1__
progran? (specify) (e.g. transfer or maintenance instructional

Progr&ms? selection of students for project
0-not mentioned through Champrro~ English Domnant Test

7.0 STAFF SELECTION

7.1 Linguistic baclcgréund of project teachers, by nuiber in each category:(lst year)
(indicate non-inglish language in each box)

all are
_hative ____ Languasze dominance not specified (if any information is not
~ Chamivro .. Hother tongue not specified specified, cross out that
speakers not specified whether monolingual. or bilingual heading and complete the

Final Eval.

rest of the chart)
duly, 71, p.17

A-ijonolingual __B-Bilingual 7.1 ; o
1 ¥ E Dom, " 4 teachers 1 a3 3
“mE mDom U2 oeeee 1 ¥2.8 Anterna | I B.Y .67
11 . ; II A 2 .33
o Mea Ml II B ...
T ) ; II, a
1 Nemr - N 14 -
. . ._a-.“....-....-.,--.lNT'..-..__....‘.‘.*.-- IIl B __
A Total Humber B Total llumber ' . —
lionolingual Bilingual g 2. 33,
- ...4 (master teachers) t T

Total Muiber
of Teachevs

N ._6.degreed teachers

C' eH




: 7.5 Cul £iliation of teachers, 2ide reiect director and evaluators
Q. number_and percent, {tiark all that apply) Specify culturel affiliation.

indicate non-English language in each bo:x
e dominance not specified (If any information is not
specified, cross out that

x - A ——
erox Cont. Not specified whether monolingunl or bilingual heading and complete the

lother tongue not specified

P.53 rest of the chart)
A Monolingual B Bilingual
7.2 No. %
I N-E Dom T | Ia — o
N-FHT 6 interns ! IB 8 X0
2 aides II A e
II £ Dom ! 1I B o
BT . ' . II11‘. e
, . IIe 25 2
II_ E Dom ' , B ' T s =
! KB ' ' 2 4interns : B J0 lov
' X \ N L0
N Total Number )
A Total Number B Total Number of aides or dom. lang. of staff
Honolingual Bilingual peraprofessionals given as Chamorro
6_interns (D P. p.22 23
2 aldes '
7.3 e(s ed bilin teachers: 7.3__2

lark all thet apply
1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
" native language:
1b-only if native language is also their doninant language
1c-even if native languege is not their dominant language
1-=0-not specified )

X Bilingual teachers teach in both their native and second language,
(inf) regardless of which is their dominant language.

O-language(s)used by teachers aot specified

T e bi aideg or paraprofegssionals: T 2
lark all that apply)-
1-Bilingual aides instruct in only one language

1a-Bilingual-aides who instruot in only one language teach in

their dominant language whether or not it is their native 1 gee
*lingurl =ides wio ingtruct in only onc lung. tcc.Lch in their nat?ve lang.:

1" .only if nutive lingucge is .lco their dendnent Liszuoge
. ovor if netive language is not their douinant language
1~) not specified
(4nf Y5511 ingual aides instruct in both their netive and second language,
regardless of which is their dominant language.
' Cont. p.37

O-language(s) used by bilingual aides not specified

4, Teachers No. % ( B. Aides DNO. % C. Proj. Director D. Evaluator(s,Jo. &
) & intern ‘ 50

- y)




II £ Dom ‘ 1I B —_— —
BIT - ‘ LA
' s IIE 2. 20
II_ & Don — , _ ‘ T oA __
1 j-EiT , ' 2 4interns B L0 [lov
’ \ N LQ
+ N Total Number '
A Total Number B Total Number of aides or dom. lang. of staff
Honolingual Bilingual peraprofessionals . given as Chamorro
6 _interns 10) F. p.22 23
2 aldes

7.3 Language(s) uged by bilingual teachers: T3 2
llark 211 thet apply

1-Bilingual teachers teach in only one :language

1a-Bilingual teachers vho teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native lenguege is not their ‘ominant language
. 1-0-not specified

Bilingual teachers teach in both their native and seco-d l:aguage,
(1inf )~regardless of vhich is their dominant lenguage.

0-language(s)used by teachers not specified

7.4 e used bi aides or paraprofessionals: T2 .
tark all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruot in only one language teach in

their dominant language, whether or not it is their native language.
31ingurl cides wie instruct in only onc leng. teach in their pative lang.:

4.-only if netive lingucge is .lso thuir derincrt l.agu.ge
<. _v.r. if active language is not their dominant language
1~J not specified
(inf @B.L:mgual aides instruct in both their native and second language,
regardless of which is their dominant language.
Cont. p.37
0-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, preject director and evaluators by
number and percent (Hark all that apply) Specify cultural affiliation.

A, Teachers No. % &B. Aides DNo. % Ce Proj. Director D. Evaluator(s)No. % -
]

intern 50
Chamclg-ro _ﬂb _ Chamorro 9 Anglo 1/3 full fime
. ) - evaluator
English 2 Filipino 1 %Eh (inf. Chamorr 1 50
: - TOMm name T/10 full time ]
evaluator

-—— ——— e————  eTe — e——— S ——————p S R

——— —npncna—n  Gmfuw - T —————————— O Sm—

O-not specif ied




7.6 Selection of I-RIT teachers from local cormunity pace , T
. O=not specified 7.6 No. %
Hunber of N-IIIT program teachers from local corrnity ___. - _ﬁ:_ 100 .
and % ____._of total H-ZIT teachers.
teachers are rccommended by school administration, see 7.8

[
7.7  Mumber and Proportion of teachers and aides of sane Ty do- P
cultural backgrovnd as N-A[ students: . e
indicate specific percent on the blanl, or 0. 100
if specified descriptively,
1-f
A= teachers 5 gome
B = aides 3-many
4=-most ~—

5-more than half
O0-not specified

.8 Teacher ifications ~ Training prior to project s’ mo.'s
’ Tlhlii'c%}%l"illﬁn“ie} of teachers with each qualification, T+&__ 1,2,9,19,(8
. if given) |~ 4 tihes
n.s.-qualifications not spcified 2-4 FchheS
O-previous courses not specified QAT - S

1. Y _teacher must meet a specified level of 1angﬁage proficiency on &
" "'standardized proficiency test of the non-Englieh language through
vhich (s)he will instruct ‘
2. Lj_,teacher must meet a specified level of comunicative‘cmpe\“,ence in
" “the non-English language deternined by a structured interview
3.__ __previous teaching through N-EHMT (in country where it is a native
language, in Peace Corps)
L. ___previous teaching in local area
5, __courses in N-EIT language structure and usage
6. ___courses in N-E literature _
7. ___content (e.g. Social Studies) courses learned through H-ZiT
8. ___any previous education through N-BIT

- L3

9. _ _courses in teaching ESL teachi L
10, ___courses in methods of gena%ﬁ'l?gd%gﬂ‘%r i%inééégin ng ES

11, courses in methods of teaching content (e.g. math)in N-EMT

12. ___ certification in ESL

13.____certification in teaching N-EHT

1. ._cross cultural courses &. .34

15. ___courses in the cultural heritage, values, deep culture of N-Z*

16. ___other qualifications, specify

19----BA in elem. education

1B--—-at least 5 years experience in teaching in bilingual environ-
8.0 STAFF DEVELOPIENT ment 814 2,6

B 2,0

(over)

0-No staff training mentioned
8.1 The project is offering training for teachers A, For B. For Para- .

—

and /or paraprofcssionals in the following aress:Teachers profsgsionals .
(mark all that apply)

n.s.~Training indicated, but nature not specified .
1-English as their second language .. ... ..o ...__.
2-The teaching of English as a second language . ...  _A .
3-X as their second language . . . . .. ‘
4~The teaching of X as a second language .. ....... e
5-ilethods of teaching other acadenic subjects
6-iiethods of teaching other academic subjects
in ¥ language L uge.of. bilingual instruction X S
materials

—~—— b v ——————

[ ————

@ o .
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A-Zmést
5-more than half
O-not specified

. B 1
7.8 Teacher Qualifications - Training prior to project oty 10 S
TI}x-d.i'c'a‘t‘e@ilmnber of teachers with each qualification, 7.8 __ 1,2,9,19,(8
if given) -4 tdhes
n.s.-qualifications not spcified 2-4 bched
O-previous courses not specified AN (T - s

1. Y _teacher must meet a specified level of la.nguz-ige proficiency on a
~ - tandardized proficiency test of the non-Englich language through
which (s)he will instruct

2. Y teacher must meet a specified level of cormunicative competence in (over)
""" “"the non-inglish language deternined by a structured interview
3.___previous teacning through N.2IT (in country where it is a native
language, in Peace Corps)
L.___previous teaching in local area 7
5, courses in N-EIT languege structure and usage
6. courses in N-E literature ~
7. " content (e.g. Social Studies) courses learned through N-ETT
f’ 8.:wany previous education through N-RIT
. courses in teaching EZSL . -
iO—.H " courses in methods of &%H%x?gd %-e-ﬂ%‘ i%é!’(}ag%n teachingﬁ ESL
11. " courses in methods of teaching content (e.g. nath)in N-ZT .
12, . certification in ESL
f 13. ___certification in teaching N-Z{T
. cross cultural courses . D.
%lg..:::courses in the cultural heritage, values, deep culture of N-—E’r& p.34

16. ___other qualifications, specify

19~ .--BA in elem, education

I1B.--.at least 5 years experience in teaching in bilingual environ-
8.0 STAFF DEVELOPIENT ment 8.1 A 2,6

B 2,0

0-No staff training mentioned

8.1 The project is offering training for teachers  A. For 3B. For Pera-
and /or paraprofessionals in the following areas:Teachers profossionals .
(mark all that apply)

#

n.s.~Training indicated, but nature not specified ,
1-English as their second language o ——ae
2-The teaching of Imglish as a second language .__ = _X_ __jh,,'
3-1 as their second language. . . . . ..o ’ e
4~The teaching of X as a second language_ . . ..._... _.____ e
5-ilethods of tuaching other acadenmic subjects _
6-iiethods of teaching other academic subjects

~——— — e

D A N i T Y

S - . p—————

in X languege yge of bilingual instruction X _ X
e materials
I- 8
8.2 Stated roals of teacher traiaia; are: 8.2-1I ~ 5,8,10 Students
.I N-EMI' II EMD 7L
1-Understandins of socio-culiural velues .. and practices or . X 7 Xerox

2-Cross-cultural treining (e, p.12)

J-Sensitivity to ethnocentricism and linruvistic snobbery

L-;xrareness oi the socisl-emotional development oi

5-Sirategies for accomodating the different leerniny
styles oi A L

6-Stratezies for cognitive development of

T-Strategies for reinforein;, the self-esteem of

8-Methods of cross-cultural teaching or teaching the -,
biculturslcomponent X X
9-Formulation of pupil performance objectives .

10-Methods of evaluation of pupil performance objectives X X

List specific gourses if given (or Xerox and attach)
Xercx P. p.23 .
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QUALIFICATIONS:

fAJR DUTIES:

QUALIFICATIONS:

MAJOR DUTIES: -

*Teachers are regular Government of Guam employees,

Teachers* G UCSHOY) 7 .8 o

B. A. degree in Elementary education

At least 5 years experience teaching in a bilingual
2nvironment -

Knowledge and skills in teaching English as a second
language -

Native command of Chamorro

1. féaching responsibilities--Kindergarten
25 hours a week. (double session)
a. Overall instructional responsibility of 50
children ip cooperation with 2 interns
b. Oversee instructional lessons of interns
c. Demonstrate teaching techniques to interns

2. Preparatign for team teaching--3 hours
a. Evalu@e daily activities
b. Wokk out daily program with interns and aides
c. Review lesson plans and techniques

3. Inservice Training--Approximately 2 hours per week
a. Use of SEDL materials, under guidance of
Program Coordinator and SEDL Consultants ,
b, Video taping, critiquing and self-evaluation
c. Confer with Program Coordinator and Director

Intern Teachers

Junior or senior standing at the University of Guam
Recommendation by their College of Education advisor

Previous experience as a teaching aide or substitute
- teacher

Native command of Chamorro
Participation in preservice training program

-

1. Teaching responsibilities--12% hours a week
(under direction of Master Teacher)
a. Work with small groups in areas of competencies
b, Observe Master teacher at least 1 hour a week

2. Preparation for team teaching~-5 hours a week
a. Evaluate daily activities with staff members
b. Plan next day's program with other staff members

3. Inmservice training--10 hours a week .
a. Use of SEDL materials under guidance of Progra
Coordinator and SEDL Consultants
b, Attend University of Guam courses for degree
requirements, (6-9 hours a week)
Cs .Attend D. E. Kindergarten meetings as scheduled

53




3.

4.

o8

Staff Development (PROCESS)
DOMINANT LANGUAGE: Chamorro
GEADE LEVEL: Kiundergartem
NO. OF PARTICIPANTS: 100

OBJECTIVE:
tional development/curriculum developwent components.

PEXFORMANCE OBJECTIVES ?

The project director will conduct orientation meetings in June and
August for all personnel to familiarize them with objectives and
procedures.

The project planning committee will assist the project adminis-

trators in establishing the criteria for selecting the teaching staff.

The project unahn»rnuunon- will assess the -cnnnn»mo of each wmember
of :the teaching staff in bilingual and early childhood education and
in teaching the Chamorro and English languages.

The teaching staff will complete a two-week preservice workshop on
teaching the Chamorro language (see >vvm=a»x D for workshop des-
cription)

The teaching staff will complete a six-week preservice workshop in
early childhood education (see Appendix D for workshop description.

The teaching staff will complete a two-week preservice workshop in
teoam teaching (see Appendix D for workshop description)

'
i

The intern teachers will contimue their education program on a

balf-time basis during the school year.

Provide nnownhna to develop ooavnnnno»n- for project staff members necessary to carry out imstruc-

u,96+l on

Y
00

EVALUATION

The project director will record the
attendance and content of the orien-
tation meeting,

The project director will record the
criteria established.

The project director will develop a
checkr116t to assesa abilitics. A
report on each staff wmember will be
prepared by Auguat 31, 1970,

Tr.e workshop instructor will record
workshop attendance and*evaluate
attaimment of workshop obiectives.

The workshop imstructor will record
workshop attendance and evaluate
attainment of workshop objectives.

The workshop instructor will record
attendance and evaluate attaimment
of workshop objectives.

Advisors at the University of Guam
will waintain academic records for ;
each intern teacher. !
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" Five-Year Progran Objectives

The student target greoup will have o greater Jiteracy in Chamorro than the
matched group,

- Tiae student tirget group will have a comparable Fitcracy in English when compared
{o students in a maiched groap,

By the end of five years the student taryget sroup's accomplichment level will
correspond with their mental age as defermined by appropriate testmg instruments,

Guammians will express a pride in their lsguage, heritvpe and culture.

o . . A .
’ The bilingval progeam will be oncerational in pradesMe-4in the tnget schoolg
for approximately 500 students,

The nature and extent of the hilngand curviculvm will have been determined and
appropriate materials will have been developed, T
Staff development: By the beginning of the fifth yvear the piojeet will he staffed
with a program coordiator, eipht master teacly rs, tventy inferns and twenty
aides.  The program coordinator vill he a cortified teachcr witl adhininistrative
experience,  Midder teachers will be cortified ard have hid teaching experience
in a bilingual sciting,  Interns and aides will have ot Jeast junior staching at

! the university lovel,

(@)  First, sccond and third year master teachers will have completed
a masters degree program in early chilidbood/clementary cducation
with emphasis in Lilingual cducation,

() By the end of the five years, an English-speaking, staff will have
. mastered Thamorro,

0
o

Through stafl development progroms consicting of 1/2 classroom
instruction and 1/2 wniversity work, the first year inferns will have

- 4 completed requireincents for cortification. At loant 60 pereont of

v ' the first year interns will becoe master teacners in the next phase

. ' of the program. By the end of five years, the program will have trieined
- at least ten master teachers, 20 interns and 20 aides.

First-Year Progam Objectives

By August 31, 1970, a bilingual program will be operational for 160 children in

¢ ! the kindergarten programs of the two target schools, The program will be staffed
. with & project coordinator, two master teachers, four interns and four aides,
) ; .
E ‘IC - ~Component objectives follow:

.
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8.2 Methods of Teacher Training: (Mark all thut apply) 8.3 1,3,4,
1=courses .
2-experiential, teaching supervised by mester teacher see Xerox to 8.2

3-workshops where teachers offer suggestions to each other -

4-use of video-tapes of teachersfor feedbacl: on how they are doing

5-cross-cultural sensitivity training, t-groups Xerox Cont. p.30,31 (over)

6-interaction anal;{?i (e.g, Flanders systen) ‘ :

7-other (specify) versity tralning o

8.4 Project provides releaged time to teachers and parsproffesion- 8.4 not released
als for joint lesson planning: 1-~yes O- not mentioned e-~after

- school
8.5 Project provides for paraprofessionals to receive course credit 8.5 ___ 1

toward eventual certification: 1-yes O-not mentioned
How? (specify) _intern teachers will teach half-time and continue educa-

Tion Ralf-time, Se€¢ XEeroX L0 8.2, 8e3, T.l
8.6 Paraprofessional's role: 8.6 1,0

1-teaching whole class

2-teaching small groups -
3-tutoring individually )
4~clerical

~contiributing t sultural component
J-contz Harxlﬁ n%xtbic{ayt's proqgrga}rll With other staff members Cont. p.53

how ?
6-liaison with parents
8.7 Training for project exs and parsprofessionels is given by: 8.7 4. 1,8, 9
mark all that apply) A for teuchers B for aides B 1,5, 9
O-not sperified ¢ .
@.Univeréity i_‘aculty X X (C? SEDL consultants
2-project's Master Teachers ——
B-projec‘z.'s teact)mrs
ther (specify
X no, %

(& yprogram coordinator -
B.B\E,er and Proportion of persomnel giving teacher training who g.g1 2 O
are:

are:
1~bilingual

2-bicultural> 2 out of 5
- 3=N-EIl' (specify background)

' 8.9 Training is provided: 8.5 _}_sQ
1-dvring a summer session .
2-during the academic year
3~other (specify)

8.10 Extent of training: 10 429D
R . & B (indicate no. of hours) 8.10 15‘521?8
A 1-approximately equivalent to a 5 2 hrsyeeny
college course . monthly A
2.more than one course Lor aldes bi-monthly See Xerox
3.less than one course Lor teachers ™ to 7.l
4=other (specify) - every 2 wks, speclal 3 hr session with
: *~ coordinator ! no. %
8.11 Number and Proportion of teachers attending training: 8.11 ___6*_ 19.9
or: if specified descriptively, indicate:

O-not specified “6~most
1-100% 7 -many
R-more than 75% 8-few

E.-T -7 00 « ¥ I A

222 40 Pcu+ fime




scnool

8.5 Project orovides for paraprofessionals to receive course credit 8.5 __. 1
toward eventual certification: 1-yes O-not mentjoned
How? (specify ntern teachers will teach half-time and contlinue educa-

8.6 Paraprofessional's role:

i
1-teaching whole class
2-teaching small groups
3-tutoring individually
4~clerical-

tion hali-time.

SEE XET0X LO 8.2, Oedy Tel
8.6 _1,5

. contributing to i 3ultural component
&hgﬁ 2 bfﬂarrl{é noxt’ idayt's progzeaﬁ with other staff merbers Cont. p.53
6-liaison with parents )
‘8.7 Traini oiect teachers and persprofessionals is given by: 8.7 A_ 1,8, %
(zark all that apply) A for teachers B for aides B 1,8 ,9
O-not specified — (\ -
] (BUniversity faculty X X Q)MSEDL consultants
2-project's laster Teachers e
3-projec’z‘s teacl)lers 2
4 ther (speci
} l“ﬁprogrgm cfgordinator X X no. %
3y T - - 1.2
* 2, leacher training wiho  O. .
8.8 Number and Proportion of personnel giving teacher iraining who 8 82:2 _;%2 Pc.r"‘hme

are:
1~bilingual

! 2-bicultu:ra1> 2 out of 5

- 3-N-BIT (specify background)

* 8,9 Training is provided:
1-during a summer session
2-during the acadenic year
3-other (specify)

8.10 Extent of training:

college course
2-nore than one couise
3=less than one course

A 1-approximately equivalent to a 5.5
5

for aides » 7
for teacherg

B (indicate no. of hours)
2 hrseely
___ moanthly
bi-monthly Se€e Xerox
to 7.l

every 2 wks, special 3 hr session with

L. 2,3
8.10 95‘21'53"5
6

[

L-other (specify)

8.11 Number and Proportion of

~~ coordinstor no, g
teachers atterding traiaing: 8.11 _6 190

ors
O-not specified
1-100%
2-uore than 75%
3«50-74%
4=25-50%
5=1=R4%

¢.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assesged: (

if specified descriptively, indicate: A

6-umost

7-many

8-few

g-other (specify) . *
6

% all that apply) Se1 .

O-not mentioned

3-to N-EIT culture

-after project training

7-through a questionnaire

after participation for a period of tiue in projec

Buother (SPOCifY) gk oo e o e e s e semmamn s
-

- 1-to N-EMT language or dialect
2-to N-EMT students - expectations of achievement

4-prior to participation in bilingual project

¢ (by sudit)

e

.
N <
) . et




A. COMPONENT NAME Staff Development

D.

NO. OF PARTICIPANTS

200

1Y

B. DOMINANT LANGUAGE English/Chamorro

Kindergarten

C. GRADE LEVEL and First

E. PROGRAM OBJECTIVES: To provide tzaining to
increase staff capabili-

PROCESS

ties

PERFORMANCE OBJECTIVE

G. EVALUATION

Date or Frequency
of Measurement

Person(s)
Responsible

Data collecting
and reporting,
including due date

Project Director and Project
Coordinator will attend the Bilingual
Education Conference sponsored by the
National Consortia for Bilingual
Education in Houston, Texas in

October 1971

All teachers and teacher assistants
will attend a six-week inservice

training session at the University
of Guam from June 17 through Julyv

30, 1971

All teachers and teacher assistants
will attend 200 hours of team planning
and inservice sessions with the staff
development specialist and bilingual
staff from August 23, 1971 through

June 2, 1972

All new teachers and teacher assistants
will attend a six-week inservice
training session at the University of

Guam June 15 through July

ek i,

28, 1972

PR

November 1971

August 1971

Biweekly

August 1972

Project
Director
and Project
Coordinator

Project Director
and Staff Develop-
ment Specialist

Project Di,ector
and Staff Develop-
ment Specialist

Project Director
and Staff Develop-
ment Specialist -

Report to Depart-
ment of Education

personnel 11/30/71

An attendance and
achievement report
filed bv Project
Director 8/4/71

An attendan.- :.port
filed by Proser:
Director quarteriv

An attendance and
achievement report
filed bv Project
Director 8/4/72

Q

Aruitoxt provided by Eic:

E




10,0 STAFF PATTENS

pace 9

10.1 Staff patterns: (mar®: all that apply)10.2 Staff: . 10.1 1
O-not specified f<bilingual teacher 1.3.4
1-tean teaching 2-ISL teacher 10.2 209
2-cluster teaching 3-~bilingual coordinator
3-shared resource teacher 4-aides or paraprofessionals 0.12

4-other (specify) .

or guidance counselor
b=other (specify)

10.3 Average muiber of pdupils per cless:
O-not specified

10./ hverage mumber of aides or paraprofessionals per class:
O-not specified p, p, 32 1 intern teacher
aid
10.5 Average nwaber M—ﬂﬂmhﬁx@aﬁ.ﬂﬁﬂa lor parae

professionals) per clas:
O-not specified

10.6 Special aide_to pupils having most difficulty in learning
is given:
1-individually by: 3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor

¢-not specified

10-no special help given

2-in small groups
O-not specified

-

5.consultant psychotherapist ~° ~

10.3 25 (Cont.

10,4 _°

0.5 _2 "

10.6 112

———— . o ¢4

11.0 INSTIUCTIONAL COiPONENT - DUIATION 4ilD EXTENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I 1T

N-B{I language will be maintained in program: .[E DO & DO

(merl all that apply NEMT EMT

0-not specified hou long

1-as the alternative language of learning — .
for as long as desired

2-as the medimm of instruction for special | 2. 2.
subject natter {(e.g. cultural heritage)

3-only fo: the length of time necessary for __._.
the acquisition of sufficient Znglish to
perinit learning of acadenic content at an
acceptable level in English

-

11.2 How many. yeazs, does, project state is ootimal for imstruction
for N-Lil growp, through N-EIT lanzuage to continue?
O-not mentioned
if for a pagiicular muaber of years:
1 2 3 4 6 7 8 ¢ 10

Cd s v e b e @ s My s 4 s v e Ve mmm o & e

(if specified in terns of & condition, please state it -
e.g. "if a child begins learning in il-ELT and English in Pre-X,
NoZIT instruction should continue through high-school)

II,

S Uois
NELT

.2 ..

Cae e

11.11 2 ..
IT o ..
IIl B emna

M2 5.

=),




0-not specified

10.4 Averaze number, of sides or paraprofessiopals per c «ss:

O-not specified p p 32 1 intern teacher
ald
10.5 Average nwabei. M-ﬂﬂ.mhﬁmﬁm {or paras
professionals) per clas:

O-not specified

............ L lifficulty in learning
is given:
1-individually by: 3-teacher
2-in small groups L-special remedial teacher
O-not specified 5.naraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
C-not specified
10-no special help given

11.0 INSTRUCTIONAL CO.PONENT - DURATION 4D

11.1 Duration of Bilingual Education (policy) I 11
N-EI language will be maintained in program: .E uOn & DO
(mark all that apply NEMT EMD
0-not specified how long
1-as the alternative language of learning e —_—

for as long as desired :
2-as the mediwm of instruction foi special | _2__ 2.

subject natter {e.g. cultural heritage)

3-only foi the length of time necessary for
the acquisition of sufficient Inglish to
perait learning of academic content at an
acceptable level in English

.- e

11.2 How many years does piojecu state is optimal for instruction

o alera = —

------

O-not mentioned
if for a paciticular nuuber of years:
1.2 3 4 67 8 ¢ 10

.~ t e aam s e 4 medie s 4 s e, 2 m sems B

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in I-HiT and Znglish in Pre-X,
N-GIT instruction should contimue through high-school’)

Duration of Bilinzual Fducation (in practice) (ifark all that apply)

11.3 Second lanzuage learning is

e e

introducea ir which grade:

by

code: C= N.A. (if no miT)
17 14+
for each grow N.A. Pre-l X 1 2 3 4 § &7 8 ¢ 10
I il-2 DOk VRO 3 e e e e e
11 EDOL ))E

IY .3 DObi/NENT

1004 2"
10.5__2,_‘_ '
10.6 * 112

EITHIT OF BILINGUAL COMPONENT

II,

2 o
HEMT

-———— -,

L2 ..

11.11 . 2_._.
IT o .
II, . 2....

1.2 . &5_...

1.31 .14,

11 12

Py
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f}ann for the Second Year of Operation
A. Bxpand Vertically .

0. (-3
- .
The plans for the second year include vertical expinsion.
The 100 kindergarten students will continue the program in
first grade and s new set of 100 students will be admitted
into the kindergarten program. The teaching model will be
a certified teacher (locally funded) and a teacher assistant
in each classroom of 25 children. The first grade children

will attend a full-day session wvhile the kindergarten
classes will be in two gé‘hggg_sellions.

3. Increase Emphasis on Home Tutoring
Community developwent aides will continue to serve as’ liaisons
betveen the school and community, with more enphasis on the

home tutoring phase.

C. Increase Economy and Efficiency in Staff Development

[

Two areas will be strengthened as a result of recommendations
from the teachers, consultants and evaluators. The staff
development component will include a full-time university
professor to provide the preservice and inservice training.
Econony and efficiency both will be increased by ytilizing

a full-time staff member rather than frequent off-island
consultants. .

%
i




11.4. The_current nroject will be lined to a frnture Bilingual

Program at tue indicated grade level: (indicate specific grade)
00 0 not :

Ymentioned

grades . 14 Voc.

code: (if no ™ A=3 4=b6 7-5 10-12 13-céllege training

I T DO . - ) . )

IT 308 -~ d7T

113 3-DOil/MEfT_ ! . L _ .

code: 13=College or University (Other professional training) 1.4 I ._C__.
1/=Federal, State, or Private Vocational Jot training I% _0__.

I 0

11.5 Second language learning for. i-glish dopinant students is 11.5 I, 4

projected through grade: 1Tk
00 if O not grades

code:  no RIT specified 1 2 3(%) 5 6 7 8 ¢ 10 11 1

i
IT =T . — I S

1%, N-EiT/C Dom .

: . pe ey — oy evbes Smma o!-o b, et & At @ i o s & e —aa —

-

L

11.6 Learning in their native language for Nop-Fnglish dominant 11.6 4

students is projected through grade:
O=not specified/Czade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and through their native language
per day for H-HIT students vho are N-E dominant 1s:

code: O=not specified nFmath s = science ss= social studies Cont. pp.33,34

1.7 11.8 1.5

Hin. per day Total Min. per Subjecis taught % of time per day of

of instruction day of any in native lang. instructich T 7

through U-RI . __instruction . ... e ey wenne Thmovgh MR
Prek ’;_.J..ﬂ&.hr._----_.i.-.zzg.m:a..mm.;-.lﬂé See Rerox Bre K _ DO !

-Dee AeroXlre M. e
Xerox 1 ,..3 . hes oo o e a .-.--..‘....-,..‘..-.--..,.--,--.._--.i.,..o.uw--.m
”~

Cont. e e et e et e s mmomman s asamma ot meememme s e dlT L tve s mmm sl
lo 3} * ”
D. ..-..-....&-.......-..-..-u-..-,..-..-...--..:-..'.....---..--..-.-..../.....,.- eeae
i
4 4
e ms mmem s s 4 m e s i e beeie 4 o S e mtale wair s . ahtr % 8 tmm emdnmn aTe s e s s an e & A
5 .-.--——.-..-—-‘o-o-..--o.-.-....--..‘..a..o.--:-o--.o......—...--o....-‘.. 5.:......-.._,....,\.»‘.-.-.-.1
......-...............‘.........-..--...-....--.........n-.-.—.---...---.-,....................-...-......W
'_....-.-.....--.oo.-..-o....o...-ooo.-...-.’._-...-a-.'.-o,.;-‘o-.‘..-o‘-.‘--...‘.:.\-o.*.o..a.--o-,--..--.-
8 ) 8
- — - - - [ Y - s = P J R
;..4.........-......»...,,..../.........,....“-....-....».' .............. ‘.;.;.... [ L
R ORI IO IRIMEIA SEERCICI N S ....1.1.0....,.;.,/.‘;.;......‘.-_....
! . f
11 M 11
R L N R I O R I T B I i
12 ' 12 )
T I e IR R LA R S T T

11.10 The amount of instructional time in and through their native language
for M-I students who are English dominant is:

code: = not specified N.A. = not applicable, no M-1iT, E don students

< 11,10 11.11 11.12
iiin, per day Total iiin, per Subjecis .aught % of time per day of
of ‘instruction day of any in native iang. instruction
through N-B O . . .. . ANSBmetion . ... oy oo sr - o X avia through N-8IT . ... ..
Preli 1 _3/4 hrs 2z hrs “J 1'5/% Se6 Xerox pee K 50 J
,2 o o -..--‘.....-.!“5.--.-.. - ae 2 ae :..42.......‘-4'.....‘...-’ ........ 4Q..\o,...~ou.

.
1......-..........,...'.,“...........‘....;.;...4

2 ' '

\‘)‘ e o s s ammacnmess s mass olt woivas oa s @t et de el e
‘

b ool e o emaanns - .
_§_,_A -~ e s R Rl .. -4~ s e




Xerox
Cont.
p.10

Prel

PrekK. 1 3/4 nv.......... 2= hrg . 1 3/4 See XeroXpre K _ ..
2 " n

1.5 I,

. it dnes

11.5 Second language learninz for Inglish dominant students is
projected through grade:

00 if O not grades

no EIT specified 1 2 3 @ 5 6 7 8

9

cnde: 10

IT &7

. ———— e mie mes, B e as e v o—— e mar mam
™ .
1% N-ZiT/Z Dom | X
& ‘e e . SN

11.6 Learning in their native language for Non-fnglish dominant
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8

9

10 11 12

11.7 The amount of instructional time in and through their native language
per day for H-IIT students vho are N-L dominant 1s:

s = science ss = social studies

code: O-not specified mFuath

1.9
% of time per day of
instructich =~ 77
through N-THT

50

1.8
Iiin, per day Total Min, per Subjects taught
of instruction day of any in native lang.
throwgh N-EI. .. . _dnstruction . ... ...

11.7

..........—,'

40

. e Ak A ek 4 Sy Biines ® Bt e fe B S e A RS AR & B St Sn

_5__ hrg -

PLAA S APV PR

1.3 hesoo ..
2 .

!.‘.. - s @ ee e e

3L

¢ smm s wdrd e t s ms s e at n e se e S

N
4

e a e B den Wi b s s sAa e mime - s e wd I I I

Cmms ams o o mmmnlemtes o s osamases tmonle to ameosmosomase e eimme e s
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bt b mecarsh M ® & RSP m e s b b Mt LA s s sk ma e e ..o..’..--.-‘g..--o..-........6‘-~ - s A &S aem o am——
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faeomcomntae e e S DR e mme i
- a - - - P s et mas s e am o v e e -—- e .1.8.;. e e ta v a
;oJ,—‘a - - . - - P ate e e mo - - .c.;...,'. R N I S
10 . +10 '-
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11,10 The amount of instructional time in and through their native language
for N-ZIT students who are English dominant is:

code: not specified N.iA. = not applicable, no N-HiT, I dom students

1.1
Subjects taught
in native lang.

11.12
% of time per day of
instruction

11.10

iiin, per day
of instiuction day of any
thropgh N-Rd. ... ... Anstrection (| ...
\L 3/% hrs 2 s

Total ilin. pexr

ot p e ey - :
173/4 566 Xerox pye K

JRE A SO
'
- e P

L - - AR L RO ,
t v

2 L N R R - - -i s - P I I T T R S P PO O .!2 ..........................
3 e e e . .. 5 RO
bo .. e e - 7 -
2 4eimn.- S U SRR 40 - ,
6 “ee - R . e e e 6 . -

T e 7 )

g e i . . .. 8. ;
e e e e e .S o e
10 . . . 10 )

Cont. pp.33,34
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! #11,9 "The evaluation plan suggests tht the core of the
duet instruction about 50-50% in Chamorro and English.
essentially in the program."

progren is to con-
This approach is

Interim Audit Reportg April 15, 1971 p.7
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11.13 1-Program is ome-izy - only non-Inglish .iother Tongue 1.13 _0Q__
' students (including N-GT-English dominant). 1:sh

iiother tongue students do not receive instruction in
a second language
0-no ZEnglish ilother tongue students

11.14 The anount of instructional time in and through theii second language
for pupils who are native speakers of English is:

code: O = not specified ¥.A. = not applicable, no English IiT students

11.14 11.15 11,16

lin. per day Total min. per Subjects taught & of time per day

of instruction day of any in native lang, of instruction

throuzh N-GT . __imstruction . . ...... ............. through N-2I . .
-Prok | 13 hrs,. .. ... ,28.hrs. .. .....|5e¢e Xerox. . _. .. ~Bwe-i 50 .. bi

.2 ‘.. -.,..;3...@.....|J...,...40.¢. ce .

P T I T O A A N

11,17 Hixed or separate language usage by. teacher and/or. aide 1117 . _ .. |

Ay MR U L Adi-a i R ALl 3 R 2 I i — I 2 it e Mt A r-r e SRl b S a0

in the classroom (mar): all that apply) ' .2 9.

0O-not specified |

1-languages are never uized by either the teacher, aide or the
pupil in any one class period; only one language is used,

2-the second langusge is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4=-the teacher uses only one language; however, the aide or para-
nrofessional uses another during the sane class period; students
nay use either.

5.the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one lcnguage to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the seaile material for H-ZNT pupils.

-otl urmari
¢ o-ég%t(gnt irs z%?a,ught in both languages (as $vgg ested "Y SEDL)

on alternate days. Directions given in botn languages.
Cont. pp. 37,38

A}

12,0 IETHODS OF SECOND LANCUACE TEACHING

(iiarh: all that apply. some projects may use a combination 12.0__‘1,,_.
of methods) e, 1
Cont.p.18 i

1-Audio~lingual habit skills or behavioral approach. Huphasis
on comrwmnication., Iancludes contrastive analysis of sounds
1 i H he and students, student




izin. per day

Total nin. per

Subjects

Quz it

w O1 Talie ol LLY

of instruction day of any in native lang. of instruction
throwh N-OiT . __instruetion ... .. ... ....... ... . through N-ZT ..,
-Bpek | 1% hrs, ... ... L25.hrs.........|5ee Xerox... ... Fre-ll . 50 . ...
1 L2 .2l AU DU St - S A 800 0 L
2 LTI 57 SO |
2 U , 3 e
4 ;, - .- .! . .‘.:..:i.. - ;.1“. . :
2 e e [ L. 2
7 IS O P L ..!.'. .’ . .
8 o~ - O I B R L e e s e s aowm .'28.. LN
s LTI L s LT i
11 i.:‘ ) ..‘.-...-...~.s.'_~... o e .<.,.3 .....:A11.--.. t
12 1, do e e i R -

11.17 liixed_or separate laneuage usage by teacher and/or aide M7
in the classroon (marl all that apply) ) ....2.9.

O-not specified

1-languages are never ixized by either the teacher, aide or tne
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within'a class period;
pupils.are allowed to use either native or second language.

L-the teacher uses only one language; however, the aide or para-
professional uses another during the sene class period; studenis
nay use either.

5.the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one longuage to another by teacher during
lesson. ’

7-the teacher uses English and the paraprofessional then translates
the saie material for NH-HIT pupils.

- 8ot] .
¢ o-ég%t(gnt irsl z%?':tught.in both languages (as 503395*"—"' l’Y SEDL)

on alternate days. Directions given in botn languages.
Cont. pp. 37,38

12,0 IETHODS OF SECOND LAUCUACE TEACHING
(tiark all that anply. some projects may use a combination 12.0.--1-.,..
of methods) R
Cont.p.18

1-Audio~lingual habit skills or behavioral approach. Zmphasis
on commnication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented.’ Includes direct as-
sociation between object and word in second language in a .
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn fron examples.

2-Transformational-cognitive approagh
Acquiring an understanding of the structural patterns or .
gramiatical rules of a language.

-

2

SEDL = South West Bducahional Developmerit L.a\aoraﬁ-ors N Austin Texas
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ot o Do 20 2-informal assessment by teacher

page 12

- 2a-inductive ~generative epproach: through listening to communication,

perhaps of peers, and attempting tie new language in situations which

~call for the student to generate sentences - test his understanding.

(the way native language is acquired)

Includes direct association between object, picture or action and

word in second language.

2b-deductive

-~ the cognitive code approach: through initial formal

study and analysis of grammatical structures, then applying them through
exauples, i.e. ansverirg questions, or transfoming affirmative sentences
to negative, declarative to interrogative, active to passive.

~Grarmar - Translation ilethod

Formal study of rules of gremmar and translation from first language
to second. Fmphasis on reading in second language rather than using

it for oral communication.

13.0 DCMIN/AHT AND SECOND LANGUAGE SKILLS SEQUENCE -

AL-}* Language Skills Secuence

(*Mudiolingual Hethod: listaning, speaking, reading and writing)
1 II

Non Eng dom Eng dom
students students
A in dom B in A in dom B in
lang second lang sedond
lang lang ‘::ﬂ‘
RV

0 = not specified

(Use not applicable (n.a.) if project has no

13.1 Second language listening-speal-ing

slzills are leained:
concurrently with doninant lansuage
listening-speaking slzills

2-after a specified level of compe-~
tency achieved in listening-speal:ing
skills in dominant lansuage

3-a specified period of time after
listening-spealiing skills in donincnt
language taught

L-before any specified level of lis-
tening-speaking co:petence achieved
in ¢oeiiinant language

13.2 ALl sequence followed:
Eval, Listening-speaking proficiency
Design precedes introduction of reading
2-2eading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of listening-spealiing skills
4-There is some overlap between
learning to read and to write o
Cont. pp.18,40,42
13.3 Listening-spealking proficiency
determined by:
(xaeasure of listening-speaking
proficiency

———

ix

- —

—-—

-

-

.
Eng. dom. students).. .-

———

Lo T

Ris

+

13,1 1B__ 1
1IB__

13,2 1M1
1IB_1 _
IIA 1

X 81

-~




‘o negative, declarative to interrogative, active to passive.

s=Gearmar - Translation ilethod
Formel study of rules of grammar and translation from first language
to second. Hmphasis on reading in second language rather than using
it for oral communic-tion.

13.0 DCMINAHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL~}* Language Skills Secuence
(#*audiolingual Hethod: listening, speaking, reading and writing)
i

II
Non Eng dom Fng dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom, students)

13.1 Second language listening-speal:ing 13.1I8__ 1 _
sliills are learned: IIB
concurrently with doninant lanzuage
listening~speaking slills X X

2-after a specified level of compe~-
tency achieved in listening-spealiing
skills in dorminant lansuage

3-a specified period of time after
listening-spealing skills in domineat
language taught

4-before any specified level of lis-
tening-spealing conpetence achieved
in ¢o.dnant language

-

” 13.2 1A_ 1
13.2®’AL'L1 sequence followed: 1B i
& Eval. Listening-speaking proficiency IIA
Design precedes introduction of reading  X. X X X 1 IIB_ L
2-Teading is taught concurrently .
with listening-speaking skills : '
3-Learning to read overlaps learning
of listening-speaking skills
4-There is some overlap between
learning to read and to write
Cont. pp.18,40,42
13.3 Listening-speal:ing proficiency 13.3 T4, 1
determined by: 1B ..
(Axueasure of listening-speaking IIA 1
proficiency ) _}_(__ _,_)_(,_ _}._ 5 _ IIB__1_..
Cont. p.202-informal assessment by teacher

~

—o— —— o————— —~—— -
-

- —— — - e

13.4 Second language reading skills 13.4. 1B 1
are leained: IR 1 .
@concurrently with learning to read
in dominant language »e X,
2-after a speciriea sevel of dorinant
language reeding competence
achievement
1 3-8 specified period of time after
1eerniug o resd in dominant language
(Le.g. a specific grade)
4-before learring to rear in Acminent
language . ———

Reading - 1lst grade: 250 words in English, 250 in Chamorro

Q go% of children read at least 20 books in English/
‘ hamorro




nage 13

° I II
B Non Eng dom Eng dom
students students
A B 4. B -
. dom second donm second
lang lang lang 1lang
13.5 Reading is introduced:
s~individually, vhen child is ready — — o 13.51IA__1
or at a specific time during grade: X e . o IB._1
T X X X X IIA 1
2 e — IIB_ 3. ..
3 — e — —
13.6 Zleading readiness is determined by: X
1-test of reading readiness . 5 X X 13.6 1a_1,2
2-informal teacher assessment X X_ _7_(: I IB__*°
IIA 1,2
13.7 Grade level reading is expected:
1-in firet grade  __ e 13.714_25%
for most (@*in second grade X X X X IB_<3
3-in third grade  __ . T IIA_ 2,4
for some (&Fin fourth grade X X_ X X IIB_ 2,4
5-in fifth grade — . .
6-in sixth grade —— —
7-other (specify) - —_—
13.8 Grade level academic achievement (math, science, etc.) in the  13.8 IB_J
SECOND language is expected: IIB 3__.

1-in the first grade
2-second grade
3-third grade
L-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

 14.0 INTEGIATION OF SECOND LANGUAGE LEAINING WITH OTHER LEARNING:

(mark all that apoly)

I=N-E

dom

students

1-Second language learning is only a sep-
arate subject for English-speai:ing stu-
dents; the second language is not used
as a iedium of instruction for other
subjects.

(?;Becond language learning is both a sep-
arate subject and also a mediwn of
instruction for other subjects. X

3-Second language learning is always in-
tegrated with the learning cf oourse
content (such as social studies) or as
a mediun of cognitive development.

Academic content taught in the native

- T lanruare is used zs the referential @ = @==000

14.0 I8 455
12, 4,5

II=E
dom
students




3

13.6 Tleading readiness is determined by: X
1-test of reading readiness o X X X
2-informal teacher assessment X X f X

13.7 Grade level reading is expected:
1-in firet grade

for most (@}in second grade X X X X
3-in third grade e, e
for some @in fourth grade X__ X X
5-in fifth grade e —_— L
6-in sixth grade e e

7-other (specify)

13.8 Grade level academic achievenent (math, science, etc.) in the
SECOND language is expected:
1~in the first grade
2-second grade
3-third grade
L=fourth grade
5-fifth grade
6-sixth grade
7-other %specify)

14.0 INTEGRATION OF SECOND LAKGUAGE LEAINING WITH OTHER LEARNING:
(mark all that apply)
I = Nk II=E
dom dom
students students

1-Second lanzuage learning is only a sep-
arate subject for English-speai:ing stu-
dents; the second language is not used
as a medium of instruction for other
subjects,

@iecond language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X

3-Second language learning is always in-
tegrated with the learning ci oourse -
content (such as social studies) or as
a medium of cognitive development.

Academic content taught in the native
language is used as the referential

content of second language learning n
(the same concept taught in the native (kgn.
language is taught in the second
language). X X
5JDifferent academic content is teught n
in the second language from that which{ 1st grade
X

is taught in the native language. )
0-not specified ’

6-other (speeify)

14.0 T 29 %5

2,45




v 15,0 TREATHENT OF CHILD'S LANGUAGE:

I
Non Eng. dom,

students

A =~in dom.

lang.

1-The child's language is respected,

It is not corrected, rather, all

of the child's speech is accepted.
However, the teacher provides a

model of the standard language

aiming toward child'- eventual

control of the standacd form. X

2-The child's language is corrected-

3-Other (specify)

the teacher points out errors and
demonstrates the standerd form.

O-Not specified -

16,0 MATERIALS

16..]_Reading Materials-Types

SEDL material
O

't P

Teading Materials are: (mark all that

1-Linguistically based

3-Dialect readers

(lerrill or Miami Linguistic

apply)

readers, ITA, etc.) 16.1 IAX_ 1gX

new material in Chamoxro
basal readers —

L-Experience charts (stories

dictated by children) X

‘6.2 If some reading naterisl is ju
the child's dialect, indicate how
1l .2 it is used:

N
\\\ 16.3 The following are techniques and materials used for second_language learning:

Cont. P.18

1=Grade 1

>

2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified

O-none specified

1~-pattern drills

2-dialog meirorization

3-choral repetiticn

b 3°ngs/game

5-prograzied instruction

6-stories read to children informal story

AUDIQ VISUAL AIDES

7-filmg, filrstrips hour
8-flannel or magnetic wvoards
9~-realia, graphic displeys
10-records, tapes

11

~listening centers/lang,-reading center

16- 2 IA__A_'

<

NofisaNaNaa kil

B 2nd

lang.

hage 14

1 15,0 IA_]
Eng. dom, IB_ 1
‘students | IIA_ 1
A" B 2nd IIB_1_
&)g. 1ango
!

Xerox Cont.

pp.10,11,35

IL.X_ 13X

—

ILif

p pbt ElEE]




aiming toward child's eventual

control of the standard form. P A L P
2-The child's language is corrected-

the teacher points out errors and

demonstrates the standard form.

3-Other (specify)

O-Not specified - . Xerox Cont.

pp.10,11,35
16.0 MATERIALS

ws
16.1 Reading Materials-Types
Peading Materials are: (mark all that apply)
1-Linguistically based
(iferrill or Miami Linguistic
readers, IT%, etc.) 16.1 10X 18X II..

SEDL material, new brial in Chamorro
24§asal isders

«.

118 X

— tte

L]

i

3-D%§1ect*}eaders

> v

4-Experience charts (stories -
dictated by children) X X X X

16.2 If some reading material is in

the child's dialect; indicate hov

long it is used:

1-Grade 1 16.2 14 4. IT. 4
— 2-Grade 2

3-Grade 3

,~Beyond Grade 3

O-not specified

16.3 The following are technicues and materials used for second language learning:
O-none specified i
1-pattern drills
2-dial og memorization
3-choral repetition

Cont. p.18 4-SONgS/ame
s-prograred instruction
b~stories_read to children informal sto

AUDIQ VISUAL AIDES ~poon oY

7-filns, filnstrips our
8~flannel or magnetic voards
9-realia, graphic displays
10-records, tapes

Tnterim 13-listgning.centers/iang,-reading center
Audit p.5 12—mult1-med}a agprqgch cultural develop.
Experiential ¢
. center, psycho-
13-role playing nmotor skills
14-puppetry center
15-experience charts
16~primary typewriter
17-learning through direct experience
with materials e.g. Montessori
18-activity centers—-chosen by chilad
1G-other (specify)
Learning outside the classroom:
20~field trips
21- guggested TV programs
22~ ther (specify)

-l
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' _ 16.4 The sources of Non-English materials and textboolks are: 16.4.1,10,9.,.+, i}
"+ (mark all that arzly)
0O-not specified
(Mare yritton by native speakers of that languagesgee Research Compon. 16.1
3-comme. .ially prepared and published in countries where
N-E is the native language
eveloped by the project's own bilingual staff ROTA Yerox Cont.
eveloped by the staff of another bilingual project (specify which) pp.7,9
5.developed in conjenction with project parents ¥y SEDL_
6-developed by or with members of N-EMT community
m-are culturally appropriate for N~E culture
(specify how this is determined)
8-are cross cultural

b G-commercially prepared and published in the U.Se~ Developed by SEDL
e trenslations of U.S. texts ﬁ
1T<are coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5_ -_ 1

component are: SEDL

O-not specified (‘being developed ) ROTA

1-xerox attwched~page and document C a1 + moterials bel “\ A_
17.0 STUDENT GROUPING see xgRo% 'S a,b,c  d develope
17.1 Student grouping; mixed or separated into dominant language 17.1_2

groups: (mark all that apply)

O-not specified

Pupils of both linguigtic groups are:

(iialways mixed for all learning except for special help

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into

dominant language groups
6-separated for most academic subject learning into dominant
language groups '

7-never nixed for language or other academic learning

8-other (specify)
17.2 Students are grouped for languags instruction: 17.2_2R

(mark all that apply) A-more than % the time B Less than ¢ the time

O-not specified ¢
1-total class . ——en
2-small groups (specify size) ca 16_students 2 See Xerox

3-individual instruction — —_to27.1
17.3 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom 1:‘r-,],}i‘.ng dom
other dom AT " NEMT
1-by age
2-by native language — - —_—
3-oy dominant language ___f_g,r ust of special learning centers
L-by language proficiency
(ex. level of reading skill)_X X X
n.a. not applicable See Xerox
(no E.dow/NEIT) . —_— — to 27.1

18.0 TUTORING




(specify how this is determined)
8~-are cross cultural
G—gommercially prepared and published in the U.S.~ Developed by SEDL
e translations of U.S. texts
TT<are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 6.5__ 1

component are: SEDL
O-not specified (being developed) ROTA
1-xerox attuched~page and document C 1 + moterials bel n\ A.
deve <
17.0 STUDENT GROUPING See xeRok 'S a,b,c ol veee
17.1 Student %rouping; mixed or separated into dominant language 1712
groups: (mark all that apply)

O-not specified

Pupils of both linguistic groups are:

(i;always mixed for all learning except for special help

2-mixed for language learning

3-mixed for some academic subject learning

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

T7-never mixed for language or other academic learning

8-other (specify) .
17.2 Students are grouped for language instruction: 17.2_28
(mark all that apply) A-more than ¥ the time B Less than % the time

O-not specified
1-total class
2-small groups (specify size) ca 16_gtudents 2 See Xerox

3-individual instruction — . to 27.1
17.3 Criteria for grouping: Students
O-not specified I Non Eng IT Eng dom nilEng dom
other ’ dom T © NEMT
1-by age
2-by native language
3-by dominant language wfgr ust of gpecial learni centers
4-by language proficiency
(ex. level of reading slkill)_X X X
n.a., not applicable See Xerox
(no E.dow/NEIT) e to 27.1
18.0 TUTORING
#8.1 Student Tutoring is: (mark all that apply) 18.1___no. ___

no-not mentioned
O-type i= not specified

{-inter-etpnic (N-RIT student tutors EIT students) ,
2-intra-ethnic (N-EMT student tutors N-RMT)
3-done by older children (cross age)
4~done by peers (same age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18.2__L1ah
j-inter-ethnic (N-EIT aide tutors LIT student)
2-in the acqusition of native language slills
3-in the acqusition of second language skills
4=in other scademic sublects
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Streagthen Chamorro Materisls Development

P!S'c\

The naterials develepment component vill alsv be streagthesed
by the addition of a multimedis unit. Since Chamorro mever
has been the medium of imetruetion on Guem, no teachimg units
exist in Chamorro. Materials drafted by the teachers and
curriculum writera the first year for the kindergsrten must
be tested, refined and revised. Materials for first grade
also must be written, tested and revised.

To compete with colorful, professionally produced English books
and materisls of large publishing companies, the tesching units
developed in Chamorro must be as high a quality as possible
vithin a reasonable cost. This demands trained persomnel in
graphic deaign and media as well as curriculum.

Establish Sound Basis for Chamorro Language Instruction

Preparation of curriculum materials in Chamorro the first year
of the project also was hampered by lsck of a linguistic
analysis of preschool Chamorro children's language. The only
serious recent research on the Chamorro language was done

by Dr. Donald Topping as his doctorsl dissertation {n 1963.
His paper, titled "Chamorro Structure and the Teaching of
English,” hus been useful in pointing out the interfereamce
areas between Chamorro and English, but 1is not a study of how

a native speaker acquires the lunguage. This need will be

met by adding a research component to the project. The result
will be information to support development of effective
materials, (e.g., whicii words are learned first, which struc-
tures are used first or how complex 1s 1 five-year-old child's
syntax).

During the first year of the oroject the Chamorro component
depended heavily upon the translation of SEDL materials.
Although these materials in translation will continue to be
utilized (see selected references in statements of objectives
in the Bilingual Procedures section which follows), they were
found not wholly appropriate. The proposed research
component will make possible the development of Chamorro
materials which are linguistically sound.

Dissdminate Program Elements to Other (Geographic Areas

Eduration personnel from other Chamorro speaking areas of the
Pacific will continue to be encouraged to investigate
application of elements of the bilingual program to their
settings, Primarv elements for emphasis might be prolucts
resulting from efforts described in items ¢, D and t, above.
Particular e¢ffort will be made to develop a working relation-

b i em . sl et e e b e wnitnwee ~f #hice Da~dfim Talande

’
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B. Analysis of Successes und Fajilures in Meetiog Performance
Objectives

(1) Instructional Component
" The findings regarding the students in the lower quartile
of performance on both criteria measures was considered
interesting and encouraging, given the purposes of ESEA
Title VIl legislation. One of the intents of the program
is to provide a more agreeable and fsmiliar cultural
setting for learning by pupils vhose early educational
experiences predispose them towards a rejection of school
values. These early data provide some evidence that
bilingual instruction may be providing a dividend to those
students who need assistance the most. )

Assessment of the year-long impact of the bilingual program
is, of course, impossible at this time. Data gathered in
May and analyzed in June will provide more information
regarding .the short-term impact of the program, as well as
indices of performance relative to the realization of

s identified objectives. All summative evaluation activities

. prescribed in the design for implementation to date have
G uveatton been conducted.

(2) Instructional Materials Component

FThe English materials in the SEDL bilingual program were
found to be adequate and suitable for the program. SEDL
materials translated into Chamorro, however, were not
totally appropriate because of basic differences between
the Spanish and Chamorro languages. Analysis of these
materials indicates that use of specially developed
Chamorro materials, rather than the translation of existing
Spanish aaterials, would increase the effectiveness of the

Guag program.

A linguistic analysis of the Ch wmorro language ig needed
to provide a solid basis for this materials development
work.

Use of Guam artifacts and other cultural materials was
successful. As a result, this activity will continue to
be emphasized during year 2.

(3) Staff Development Component

The prescribed staff development activities were conducted
successfully. Classroom observations and comments by
teachers indicates that increased emphasis on this
component can enhance the success of the program. Teachers
particularly are inexperienced in using the new Chamorro
materials in the classroom. Efforts during year 2 should
give added attention to this area.
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It 4is proposed to:

(1) Add a research component to strengthen the existing
knowledge base in linguistic analysis of the Chamorro
language

(2) Modify the materials development component to refine
and expand Chamorro materials developed locally during
the first year's operation and to develop new materials
to replace Southwest Education Development Laboratory
(SEDL) translation's which have proved unsatisfactory
in many respects,

These needs are considered crucial to the viability of the
ongoing program. They are described in more detail in
Section 2. D and E (page 10) and are reflected as part of the
requested budget increase during operational year 2.

General Assessment of Impact

The Bilingual Project has made a quiet impact on the community
during the first year. The students speak easily and
comfortably to visitors, not realizing that at their ages their
instruction is different from other classes. Their eagerness
to learn and explore new things is evident to casual observers,
as well as to the administrators who make regular visits.

Parental support is pi.. "-enal as shown by their cooperation
with school activities. 1. community development aides have
been very pleased with the response of the parents. No
problems are expected in filling the project quota for next

year, e

Three newspaper picture stories appearing in the December,
January and March editions of the Pacific Daily News
summarized the ongoing activities of the project and were
well received by the community. Some parents, teachers,
coumissioners and university professors have asked about the
possibility of bilingual classes in other geographic areas.

The bilingual teachers have supported the program wholeheart-
edly. They are thoroughly convinced of the theoretical basis
for bilingual education. One project teacher is transferring
to another school because of transportation problems and one

intern i8 accepting a full-time scholarship at the University
of Guam, so she can come back as a certified teacher later in
the program. The central office administration supports the

program fully. During personal visits to the project sites,

they have given encouragement and complete cooperation.

ik
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‘ 18.3 Parent tutoring: (mark all that apply) 18,3 __0
’ no~not mentioned
O-type not specified 3

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children: (over)
* 3-in the home by a home-visiting teacher .
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-paterials are provided for use in home by parents
8-other (specify

19.0 CURRICULUMN PATTELNS 19.0,_4y6,7,10

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
3-flexible or modular scheduling
L~-small group instruction
5~-individualized learning
6-open classroom Jlearning centers
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
G-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

Bimonthly cultural experiences >

/4 field trips experience charts

20.0 COGNITIVE DEVELOPIENT

20.1 Cognitive development in early childhood grades is fostered through:
-method not mentioned 20.1__1,3,5,9
(f}structured enviriorment rich with materials child can manipulate
order, compare, match for perceptual-motor development
2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction
labeling and discussion of concepts related to time, space, distance,
position
4~labeling and grouping actu2l objects to learn classification;
grouping objects with common attributes and labeling their
attributes %i.o. colors, sizes)
irect experience of processes of science through discovery, using
materials rather than téxt: active experimentation puy child vwith teacher's
41133 vnes v Fhoaw then + ~anhar Aevanatnation.




7-materials are provided for use in home by parents
8-other (specifyg

16.0 CURRICULUY PATTELNS

The stated curriculum pattern of the bili roject:
1-Except for inclusion of N~iMT instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculumiof the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are *
grouped togszther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning :
6-open classroom learning centers
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

Bimonthly cultural experiences >

4 Tield trips experience charts

20.0 COGNITIVE DEVELOPIZNT

20.1 Cognitive development in early childhood grades is fostered through:
-method not mentioned 20.1__1,3,5,9_
(8>structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-notor development’
2-non-verbal materials, such as lontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction
371laveling and discussion of concepts relaied to time, space, distance,
position ' :
4-labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
irect experience of processes of science through discovery, using
materials rather thian text: active experimentation by child with teacher's

uidince rother thon tooeher deron tration. . .
6~-direct experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:

: Q .Cognitive Development (Science, Math, Oral Lang. Development) method as established

Cont. pp. by SZDL teacher guide
14,15 )
20.2 Cognitive developnent in later grades (grade 4 and above) o
O-nethod not nentioned et NA -

1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades
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21.0 Sg° ESTERM 21,0 23 159,12,21

Stated methods of »roject compenent expected to increase self-estcem:
no-self-esteci nct mentioned as an objective
0-self-esteen is an objective but nethods not specified
Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from
their own experience
L~teacher accepts, aclmouledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
diseussed and the children are encouraged not to make fun of
"different" ways
7-teacher provides experiences leading to competency and
success
8-teacher provides experiences where occasional failure is
aclmowledged as part of everyone's experience; second
attempts are encouraged
9-other (specify) (xerox or sumarize) document page #
A gccording to SEDL teacher's guides
Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: ¢
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

see 17.3 13-clder puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper for dissemination to the
community
15-other (epecify) independent reading in reading center
Cont. .21
22.0 LEARNING STRATEGIES 22.0 __0

1-The project mentions the foilowing specific lecarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xorox) Document and Page no.
Exaiple: Navajo children resist participation in.an authoritarian,
traditionzl classroom. 4An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in r~is, has been found more effective.

O-none uentioned

23,0 BICULTURAL COHPOIENT

A1 1 Tata nracram fat 23-1__._.2.15&6_




/-teacher accepts, acinowledges iceas &l jptage)
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6-teacher provides experiences ip vhich the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways
n-teacher provides experiences leading to competency and
success
8-teacher provides experiences where occasional failure is
aclmovledged as part of everyone's experience; second
attempts are encouraged
9-other (specify) (xerox or sumarize) document page #
. Ak sccording to SEDL teacher's guides
Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose actirities from a variety of interest centers

2

see 17.3 13-older puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper fer dissemination to the
commaunity
15-other (specify) independent reading in reading center
Cont. r.2l

22,0 LEARNING STRATEGIZES 22.0___0
1-The project mentions the foilowing specific learning strategics
as important for reaching a particular ethno-linguistic group:
(secify or xerox) Document and Page no.
Exanple: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rcus, has been found more effective.
O-nore uertioned

23,0 BICULTUXAL COiPOITNT

23.1 This program is: 23.1.__229:6
1-bilingual alone
2-bilingual and bicultural (however, no info on teaching of US culture)
3-bilingual and multicultural :
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, realia, crafts of both cultures are exhibited in

the classroom

6-language and cultural content are integrated 1in social studies & science
7-other %specify)

Chamorro artifacts; legends, etc.
¥, pp.15,19
Cont. p.18
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23,2 Cross-cultural awareness: 23.2_____O
If project mntions specific values or modes of behavior of
N-EIT culture, please sumarizc below: (or attach xerox)
found in document _ ___ ___._..._.» D&EC i
O-not mentioned

.-

it @

23.3 1-if project nentions efforts to decrease etimocentrism in 23.3 0 .
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned
23.4 In the bicultural compenent 'mowledge of the N-HIT culture 23.4 2,34
involves (mari: all that apply)
0O-no bicultural component mentioned
1-Humanistic aspects of culture: ideels and values, literature
(oral or written), achievement of particular people or politcal
novements
2- Historical-cultural heritage of the past--contributions to art
and science
3-'Deep' culture: family patterns and contemporary way of life.
L-Itemization of surface aspects of a country--geog¢raphy, dates
of holilays etc.
5.4 specific culture only e.g. one Indian trioe
b-Various cultures of same etimic/linguistic group (i.e. Spanish-
speal:ing peoples)
7-A third culture different from NEIT or T
8-Utier (specify)
23.5 American culture is defined: 23,5 A

O-not. gpecified

1-natvovly: primarily Anglo-Saxon orientation

2-brcadly: etinic pluralisn of Anerica~-multicultural
contributions of various ethnic groups discussed

3.other (indicate document and page number for xerox) or
elaborate in your own words

Mord will be done in higher grades. Guam's pluralism consists of Filipinos,

Koretns, Trust Territory Chinese and US Mainlanders. Guam is imbued with US

cultural overtones in its celebration of holidays, use of stateside texts,
R stateside teachers & economy.

24,0 COIERIITY COIPONENT

24.1 Bilingual libraries are provided for: he
O-gxﬂo{p’ not specified
1-project chilcren
2-adults of the project community
- A tannhase _ 14mi+tad moatoarizla in Chamorro
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23.3 1-if project mentions efforts to decrease etimocentrism in 23.3
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent 'mowledge of the N-LT culture 2344, 2,3,4
involves (mari: all that apply)
O-no bicultural component mentioned
1-Humanistic aspects of culture: ideels and values, literature 1
(oral or written), achievement of particular people or politcal
novements
2. Historical-cultural heritage of the past--contributions to art
and science
3-'Deep' culture: family patterns and contemporary way of life.
L-Itenization of surface aspects of a country--gecgraphy, dates
of holilays etc,
5.A specific culture only e.g. one Indian tribe
6-Various cultures of seme etlmic/linguistic group (i.e. Spanish-
speal:ing peoples)
7-A third culture different from NEIT or I
8-Other (specify)
23.5 American culture is defined: 23.5 > 3

O-not specified

1-natvowlv: primarily Anglo-Saxon orientation

2-brcadly- ethnic pluralisn of Anerica~~-multicultural
contributions of various ethnic groups discussed

3.other(indicate docvment and page number for Xerox) or
elaborate in your own words

More will be done in higher grades. Guam's pluralism consists of Filipinos,
Koreans, Trust Territory Chinese and US Mainlanders. Guam is imbued with US
cultural overtones in its celebration of holidays, use of stateside texts,
N . stateside. teachers & economy.
24,0 COE{UEITY COiPONENT

b ]

24.1 Bilingual libraries are previded for: 2hal —
O-group net specified
1-project children
2-adults of the project community

3-teachers ~limited materials in Chamorro
go-'t)_ilingual library not mentioned ~-Being developed

no
24.2 An ethmic studies library is provided for: he2 ...
O-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned
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24.3 Provision is made by the school for informing the parents 2443 3,5,6,3,9,12

, . and comriinity .e¥out the progran through: (Marl all that apply)
t O-riethod not specified
no-no provision for informing community
1 - bilingual neusletter 1
2.. monolingual newsletter
t 3- aws sent to mass media. 3 newspaper picture stories in iacific Daily
L-if articles included with project, check 4 News Cont. 1.9
t 5-pilingual fliers sent home i
L 6-formal meetings
| 7-informal meetings open to entire community
| . g-meetings conducted in both languages
O~home visits
10-other (specify) )
11-project director personally involved in progrem
digsenination, specify how
12-classroom visits by varents

e

244 Community involvement in the formulation of school policies 2.3.4.6
and programs is sought through: YA
O-tyme not specified )
no-not sought
nt ~gxisting community groups working with program
gg 35 Pp. bilingual questionnaires
Ev: Design community-school staff committees
Sept. TO comanity advisory groups
0,35 ? —formal meetins open to the entire community .
* informal meetings with community groups
7-other (specify)
8-project director personally se-ks involvement of c.:qunity
in program. specify how

#4.(parents, compunity representatives, Deplu. of Ed. personnel, Univ. of Guam
& business community represent. periodically &l—%se, recommend and review ob-
Jectives)
90% of parents(w/children in project) will donate
24.5 The school keeps informed about community interests, events and
problens through:
no-no mention of school seseking to be informed about community
‘-meetings open to the entire community conducted in both
languages
2-community representatives to the school
3-bilingual questionnaire sent to the home 24,5 2.4
4-home visits by school personnel
5-other (specify)
O-method nct specified Y

0 hrs. to pro-
~Ject-related
| eactivities

24.6 The school is open to the community through: Rheb__2
O-not mentioned
no-school is not open to comaunity for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weekends
2-providing aiult education courses Cont. p.9
3-other (specify)
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Sest,
U?%g 70, -formal meetins open toghe entire community

7-informal meetings open to entire coruunity
8-meetings conducted in both languages
O~home visits

10~other (specify)

11-proje.t director personally involved in program

diisemination. specify how
12-classroom visits by carents

2./, Community involvement in the formulation of school policies 2.3 4.6
and programs is sought through: 2701
O-type not specified
no-not sought
—existing community groups working with program

9°nt° bpb. bilingual questionnairee

’ conmunity-school staff comittees
comaunity advisory groups

informal meetings with community groups

7-other (specify)

8-project director personally seelis involvement of community
in progran. specify hov

*4-(p§rents, community representatives, Dept. of Ed. nersonnel, Univ. of Guam
? bgglne§s community represent. periodically advise, recommend and review ob-
ectives

0 hrs. to pro-
Ject-related
"activities

90% of parents(w/children in project) will donate
24.5 The school keeps informed about community interests, events and
problens through:
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conductéd in both
languages
2-conmunity representatives to the school
3-bilingual. questionnaire sent to the home 24,5 2,4
4~home visits by school personnel
5-other (specify)
O-method not specified

24,6 The sciwool is open to the community through: 246 2
O-not mentioned
nc-school is not open to cormunity for coumunity use
1-opening school facilities to the coomunity at large for use
after schocl hours and on weeiiends
2-providing adult education courses Cont. p.9

3-other (specify)

25.0 Iil ACT ZVALUATION

25,1 Pro ject nent. .s description or dissemination of the bilingual
progran through:
newspaper articles
radio programs

TV prograns -
A-Vidzo-t;.pes N Evel. Design Sept. 70, pp.34,33

-films
visitors to observe the prograi ~ Cont. ».9
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' 25,2 Project's impact: 25.2_3,_5_
. 1-Project mentions that other classes in the school, but

prot in the program have picied up methods or material from
the bilingual progran
2-Project mentions other schools in the local educational system
have started bilingual prograns
3-Project mentions that 2 University has instituted teacher
training courses in bilingual education to meet staff devel- U. of Guam
opuent needsbwmCont. p.9 Some teachers, parents, commissioners, Univ.

o . prof. have asked about possibility of establishment
26.0 TOLE OF EVALUATOX of bilitigual classes in other geographic areas.

26.1 Evaluator has field tested, on a group of children wvho are of
the same language, culture and grade levels as the children in 0
the bilingual program: . 26.1
O-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4=staff adaptations of published measures

26.2 Evaluator has personally ovbserved students in the program: 26.2__ 3
O-not mentioned
no-never
1-once or twice during the year
2-more than twice
3-regularly
L-other (specify)

26.3 "valuator has met with teachers: 26.3__2
O-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (specify)

27.0 EVALUATIONL PROCEDURE See p. A

27.1 O-not specified ' 271 1
1-A comparison group has been chosen
2-A comparison giroup will be chosen

27.2 O-not specified (mari: all that apply) 27.2_1,%3,5,7 |
1-Pre-tests have been given to project group or sample }

- " yill be 1 "
3-Post-tests iiave been given to project group or sample |

- ti will be [ u

. 5~Pre-tests have been given to comparison group

L b= " will be 1 1

7-Post-tests have been given to comparison group

- " yill be u u |

Intv«vrim Audit p.5
Final Bval,




